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1. The What and How of the RTMAT Model

1.1. This model has been created to all teachers and staff who support classroom practices in understanding the key aspects of teaching and learning to ensure that the schools within RTMAT have maximum impact within the currency, culture and character outcomes of each and every one of their pupils. 

1.2. The document embeds the Early Career Framework, Teacher’s Standards, teacher voice and the triangulation of data from the trust’s quality assurance systems providing the expectations of teaching and learning across the trust and ensuring a holistic, consistent approach. 

1.3. Continual professional conversations, current research, coaching and mentoring support teachers in developing high quality, maximum impact teaching and learning within the classroom. This document will be used as a baseline for all teaching and learning expectations across the trust.

1.4. RTMAT understands that the pupil profile within specialist provisions is fluid and ever changing, therefore, this model will be continually refined and developed in light of the student and teacher population disposition.



2. The What and How of the RTMAT Model

2.1 Teaching and learning is at the heart of education and is an integral part of the school development system. This model asks three core questions. 



2.2 Teaching practitioners need to be reflective when answering these three core questions as the answers are continually changing dependent on the student population and curriculum model. 

2.3 The WHAT is heavily involved in the subject knowledge. This isn’t just the knowledge of facts within the curriculum area but also what misconceptions present themselves and how you determine these in the classroom environment. In light of recent research, teachers must also consider what the core knowledge to be learnt is and the order this needs to be taught for maximum impact. Teachers also need to understand how the building blocks of the subject fit together which will support in the understanding of how students make progress. Recent research heavily supports the idea that students are covering matter rather than learning matter and therefore, the most effective strategies to embed knowledge to the long-term memory need to be applied. Finally, teachers need to have subject knowledge which creates the awe and wonder around the subject; what hooks the learners in and provides the scaffold for the progress to be made and the learning to be meaningful and relevant. 

2.4 The WHO is about understanding the audience and that teaching is a human interaction. No two students are the same and neither are any two groups of students therefore, the teachers need to understand and effectively respond to the students both individually and collectively. Good relationships, built on trust and mutual respect, are integral in the teaching and learning model of challenging and vulnerable pupils. Without this, many of our students remain in a high state of alert which is not conducive to quality learning. Teachers will continually apply the RTMAT Adaptive Teaching Model, Relational Behaviour Policy and their knowledge, through PROCLAIM, of the impact of Trauma and attachment on learning to meet individual student need. 

2.5 The HOW relates to the pedagogy of teaching and learning. The teachers need to understand how to effectively engage the learners and ensure progress occurs. This involves selecting the best pedagogical model following an analysis of what needs to be taught and to who. Teachers don’t need to be an expert in every pedagogical model however, they need to have a good knowledge of several strategies to be able to deploy an effective strategy to ensure progress and success. 

3. Trust Expectations in Relation to the Core Dimensions

3.1 These three core principles can be further unpicked to drill into the expectations of teaching and learning within every classroom across the trust.

Subject Knowledge 

	Focus
	Competency
	Expectations

	Planning
	Scheme of work
	· LTP are completed on the Trust planning format. They clearly identify expectations of learning in line with the National Curriculum, Statutory Guidance and/or Exam Specification. They highlight expected prior learning and key areas of focus. All LTP are accessible to all through the Trust Planning Teams area. 
· MTP are completed on the Trust planning format. Learning links clearly to National Curriculum, Statutory Guidance and/or Exam Specification. The sequence of learning is clearly identified demonstrating how component knowledge builds over time to form composite knowledge. Key vocabulary, common misconceptions and all learning activities are identified through the plan. This forms the minimum expectation for the delivery of the lessons within the plan. 

	
	Sequencing 
	· All lessons start with a ‘retrieval task’ linked to the subject/ areas that need to be committed to Long term memory.
· Teachers will define the core knowledge and outcomes for each unit alongside key vocabulary at the start of each learning sequence.
· The lesson objectives are shared with individual learners
· The lesson is progressive in difficulty and/or depth
· The tasks link directly to the learning of the student
· A plenary reviews the retained learning and progress that has occurred collectively and/or individually and identifies what still needs to be committed to LTM

	
	Challenge
	· Learning is pitched at the appropriate academic level
· Where learning is challenging, the teacher scaffolds this to prevent fear of failure. Live modelling in books is completed in orange pen
· Pupils have opportunities to rehearse and apply learning leading to a development of mastery

	
	Adaptation
	· Learning is adapted to the needs of individuals using the RTMAT Adaptive Teaching Model, pupils’ personal development targets, and knowledge from assessment
· Resources are adapted appropriately based on the learning needs of the individual alongside knowledge of ‘normal ways of working’ identified on personal development plans
· Personal Development targets are used to ensure all learners, especially those with SEND, achieve. These are evidenced in the back of pupils’ books and through #PD target
· Learning builds on and embeds prior knowledge

	
	Engagement 
	· Teachers demonstrate a passion for the subject/lesson
· Learning activities and materials are designed to engage the individual learners, embed knowledge and link to their interests where possible 
· Teachers support learners to be intrinsically motivated to learn and complete tasks

	Progression
	Supporting progress
	· Pupils have a baseline assessment in each area of learning to identify starting points and gaps in learning
· Targets are identified and set to close gaps in learning (interventions)
· Misconceptions are addressed within the lesson or through a planned intervention session (yellow boxes highlight intervention)

	
	Subject understanding
	· Knowledge builds over time and teachers understand how the components build into the composite learning
· Research led strategies are used to commit learning to the LTM
· The lesson’s learning objectives are clear, and pupils understand what they are learning
· Lesson links effectively with real world experiences where this is appropriate
· Learning in each area links directly to a careers lesson each half term

	
	Reading
	· Texts are matched to pupil’s ability and pupils are encouraged to read these independently 
· Phonetical approaches are used to support pupils decode unfamiliar words

	
	Writing
	· Expectations of writing in all lessons are in line with pupil’s ability in literacy
· Phonetical approaches are used to support pupils encode unfamiliar words

	
	Oracy
	· Standard English is modelled by teachers
· Vocabulary is introduced, defined and used effectively within lessons. The correct use of vocabulary is praised in pupils work using #vocab
· Pupils are encouraged to ‘say it back, say it better’
· All subjects have a weekly (core) and half termly (foundation), no pens oracy session for at least 10minutes
· Subject specific sentence starters are displayed in classrooms to support pupils to articulate answers effectively

	
	Early Maths
	· Mathematical approaches taught in other curriculum areas are consistent with the modelled approaches in maths lessons

	Assessment 
	Assessment strategies
	· High quality, effective questioning is applied throughout the lesson
· Formative assessment is used throughout the lesson 
· Live marking is used, as appropriate, in lessons to provide immediate feedback
· Verbal feedback enables pupils to know what they are doing well and what they need to develop further 
· Opportunities to recall knowledge and create links to learning are present in lessons
· Strategies of low stakes testing are used within lessons to identify knowledge committed to long term memory and that that needs further development

	
	Assessment preparation
	· Pupils are challenged at the end of lessons with SATs/GCSE style questions 
· Examination/ subject specific vocabulary is used when questioning students 

	
	Verbal feedback
	· Verbal feedback is concise and accurate and supports learning
· Verbal feedback directs future learning actions 
· Verbal feedback is both academic and behavioural dependent upon the needs of the group
· Teacher effectively selects when verbal feedback should be given
· Verbal feedback is timely

	
	Written feedback 
	· Identifies errors and misconceptions 
· Is purposeful and in-line with the school’s feedback policy 





Social Intelligence 

	Focus
	Competency
	Expectations

	Presence
	
	· The Teacher or TA are always present
· The students respect all authority in the classroom
· The students have a positive view of the staff within the classroom
· The teacher has good relationships with the students
· The teachers acts decisively when necessary
· The adults in the room are aware of the impact of trauma and approach a pupil from a visible angle

	Clarity
	
	· The teacher communicates effectively with the class
· Where the attention of an individual is required, the adults use the name first and then instruction approach
· Pupils understand instructions and explanations given

	Awareness
	
	· The teacher is aware of all students within the class
· The teacher and TA react accordingly to the interactions of the classroom and respond effectively to developing situations
· The teacher and TA use developed strategies to support pupils meeting academic, behavioural, and social challenges 
· The teacher and TA have a knowledge and understanding of ACEs, trauma and attachment and use trauma informed, attachment aware (TIAA) practices in the classroom 

	Authenticity
	
	· The teacher and TA are fair and honest with pupils
· The teacher and TA demonstrate the positive attitudes and values expected within the classroom

	Empathy 
	
	· The teacher and TA understand and appreciate the learner’s feelings and circumstances – they validate pupils’ feelings and responses appropriately
· Praise, consequences and rewards are used consistently and fairly
· Conflict resolution is supported through dialogue and accountability linked to the trusts relational behaviour approaches

	Relationships
	With whole class/ groups
	· Project voice effectively
· Give clear instructions for all learners
· Position themselves and resources effectively in the room
· Move around the classroom effectively
· Use both academic and social praise

	
	With individuals
	· Listen to the individual and understand their specific needs
· Build self-esteem
· Provide opportunities for measured risks with regards challenge
· Analyse progress and respond accordingly






Pedagogy 

	Focus
	Competency
	Expectations

	Teaching
	Modelling
	· Demonstrates new learning to the students in parts. Where this is live in pupils’ books, it is completed in orange pen
· Uses subject specific, accurate vocabulary to explain
· Models thinking linked to each stage aloud to the pupil/s

	
	Chunking 
	· Breaks down complex information into smaller, more manageable units to enhance learning and memory
· Provides activities and tasks in small manageable chunks

	
	Exposition
	· Uses a clear explanation to support learning
· Checks that pupils understand the explanations 

	
	Questioning
	· Questions are well matched to specific students
· A range of question types are used 
· Pupils are given ‘take up time’ before an answer is expected
· Teacher encourages pupils to develop and build on their own and each other’s answers using ‘say it back, say it better’ and sentence starters to support

	
	ICT
	· Technology is used to enhance learning opportunities
· The teacher is aware of e-safety and monitors the use of technology in class to ensure it is used for the right purpose

	Learning
	Group work
	Where teachers have planned for group working;
· The group has been clearly structured by the teacher
· The roles and responsibilities are identified
· The style of working enhances learning
· Pupils treat each other with respect

	
	Independent learning
	Where teachers have planned for independent working;
· The students demonstrate resilience 
· Pupils know how to develop their own learning

	
	Understanding learning
	· The basic needs of the child are met to increase learning opportunities (water, food, safety etc.)
· Teacher uses knowledge of academic and developmental ability to plan appropriate learning
· The adaptive teaching strategies employed are suitable to the needs of the learner/group
· Normal ways of working are utilised by pupils who need this as identified in their personal development plans

	Classroom Management 
	Behaviour management
	· Pupils are welcomed into the room by the TA or Teacher
· Pupils are directed where to sit by teachers (books/work is in place ready)
· Positive praise is used throughout the lesson, as appropriate
· Consequences are appropriate to the behaviour and adhered to
· Positive teacher and student relationships are evident and grounded in mutual respect
· De-escalation of behaviour is embedded into classroom systems
· Teacher and TA use effective non-verbal cues 
· Teachers and TA’s intonation is firm and assertive
· Pupils displaying challenging behaviour do not impact on the learning of others

	
	Routines
	· Short numerical date is written in maths and the long date is written in all other subjects
· Title and/or learning objective is written on all pieces of work
· Rulers are used for all charts, tables and graphs
· Black pen is used for writing with purple for student responses/corrections
· Pencil is used for maths work, graphs, charts and diagrams

	
	Transitions
	· Teacher/TA will be waiting in the room for pupils to enter
· Activities are set on tables ready for pupils entering rooms
· ‘Retrieval tasks’ will be displayed ready for immediate learning to occur
· Learning materials and resources are ready to minimise the need for pupils to leave their working environment 
· Pupils ask permission to leave the room during learning time

	
	Pace
	· Teachers ensure good pace to the lesson and move learners on when learning is embedded, or signs of disengagement appear
· Teachers know where they want pupils to be in relation to the timings of the lesson
· Visual timers are used, where needed, to keep strict timings on tasks and allow pupils a visual stimulus





4. RTMAT Learning Strategy 

4.1 At River Tees, we understand that in addition to a strategy for teaching, a strategy for learning must be recognised. 

4.2 Our aim is to develop a culture of learning across the school where students understand the value of education and how it can change lives. We want to empower learners to progress from passive learners to active learners embedding core independent and collaborative learning strategies and providing the students with these valuable skills which are transferrable into the working environment. For this to be effective, our teachers will move along a continuum of imparting knowledge to facilitating learning at various stages of the learning model. Ultimately, we want to provide a culture where learning is intrinsically motivated, and students ‘feel’ the value of learning without extrinsic motivations. 

4.3 To enable this to happen, we will develop a curriculum which is carefully planned and sequenced to provide a range of learning opportunities and invigorate student curiosity. 

4.4 Throughout our students learning experiences, retrieval and recall low stakes assessments will be embedded into the learning to ensure knowledge is committed to the long-term memory. Teachers will share the underpinning knowledge surrounding the effective learning strategies to support students to understand current research and apply these to their own personal learning and revision. 

4.5 Learners need to be scaffolded in seeing their progress and success and therefore, we will embed live marking, quality questioning and verbal feedback to promote the culture of progress and development.

4.6 Learning will be personalised to meet the needs of the individuals with adaptive learning strategies used as appropriate and ‘normal ways of working’ applied for learners where this is identified in their personal development plan.

4.7 We value resilience as a core value and understand that, whilst our students face life challenges which demonstrate they have resilience, they need opportunities to apply resilience to learning without a fear of failing. For this reason, our learning strategy will purposely enable learners to ‘experience being in the pit' in a safe and scaffolded manner allowing them to struggle and feel success when they achieve diminishing the fear of failure. 

4.8 RMAT value that society is entering the fourth industrial revolution and technology will drive their working experiences therefore, we will empower our learners to effectively use technology as a learning aid and provide external opportunities to access learning materials through e-learning. We believe that knowledge should be accessible at all times for our students.

4.9 For learning to be engrained in the school, we feel it is vital that we see every opportunity as a learning opportunity. Students will be an integral part of organising educational visits, reward trips, parents’ days, charitable event days and sports days amongst others. Each of these learning opportunities will have a character and/or community focus to enhance the 3Cs curriculum. 


5. RTMAT Adaptive Teaching Model

5.1 We believe that from the onset, our curriculum design should be purposeful to meet the needs of the individual pupils. To support this, we have created an adaptive teaching model that is applied through the planning, implementation and assessment stages of the curriculum. This was formulated through a whole school CPD session and includes the voice of all teachers in its creation.



Within our academies, we educate learners with an array of needs. Many of these pupils have been excluded from school and often present with significant gaps in their learning. It is vital that, to deliver a purposeful curriculum that meets the needs of our learners we, as far as possible, ensure our planned curriculum determines the learning knowledge, assessment methods and barriers. 
· Language 
· Particular SEND need
· Misconceptions
· Knowledge gaps
· Phonetics/Reading
· Cognitive overload
· Environmental
· Self-perception of ability
· Working memory 
Tells us what to assess
· Read text in advance
· Teach vocabulary
· Discussion
· Teach required learning behaviours
· Planned scaffolding
· Modelling

· Visual aids
· Knowledge of EHCP/PD Targets
· Targeted TA support
· Use of assistive technology
· Interventions (pre and post)
· Positive praise
· Reward
· Varied Resources
Adaptive strategies 
Anticipated barriers
During Teaching
Assessment
This information informs subsequent planning and in-the-moment adaptions
· Retrieval questions/booklets
· Baseline assessments
· Questioning
· Testing (low stakes)
· PLCs
· Observations 
· Targeted questions 
Assessment strategies to evidence intended knowledge  
· Talk
· Formative assessment strategies 
· Exam style questions
· Live marking 
· Post -task marking
· Purposeful tasks
· Prompts and reminders
· Assistive technology
· Accessibility to resources 
· Adapt levels of language and vocabulary
· SEMH support 
· Peer support 
· Targeted teacher/TA support
· Adjust level of challenge 
· Narrative modelling
· Re-modelling
· Worked models
· WAGOLL
· Questioning
· Further scaffolding 
Examples of in-the-moment adaptations at RTMAT  
Before Teaching
· Retrieval is identified
· Seating plans 
· Implementation of curriculum delivery is planned
· In depth knowledge of pupils educational and SEMH profile through Initial Assessment 

· Key knowledge is identified and clear
· Key questions for assessment are planned 
· Misconceptions are planned for 
· Resources are identified
· SEND and/or Stretch and Challenge is planned for 

Adaptive Teaching
Through carefully crafted teaching and learning that meets the needs of each individual, we remove ‘glass ceilings’ by scaffolding up to the intended knowledge. 
‘We Change Lives’
In-the-moment adaptations
We recognise that despite planning, assessment strategies may identify that pupils need further in the moment adaptations
Anticipating Barriers
Within our whole class planning, skilled practitioners will anticipate any individual barriers 
Identification of a clear and purposeful knowledge outcome
Planning
At the initial stages, our curriculum is carefully planned to minimise the need for in-the-moment adaptations.


What


Subject Knowledge 


What do students need to be taught?
What do they need to know/understand/remember and do?


Who


Social Intelligence


Who is being taught?
What are their barriers and gaps?
What is the impact of trauma and ACEs on their current and future learning?


How


Pedagogy 


What methods need to be used that will result in the best outcomes?
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